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Definition
An Educational Interpreter/Transliterator…

· Effectively communicates information in the classroom
· Participates as a member of the IEP team
· Implements the student’s IEP goals and objectives
· Monitors, along with the teacher,  the student’s comprehension of classroom material
· Fosters independence and inclusion of the deaf/hard of hearing student
· Develops a partnership with the classroom teacher
· Is a Related Service provider
· Maintains confidentiality
An Educational Interpreter/Transliterator DOES NOT….

· Take the place of the teacher or substitute
· Perform the same duties as a paraprofessional
· Alter the meaning of a teacher’s discourse
· Write IEPs
· Administer tests without supervision of a certified teacher
· Tutor without proper training and supervision of a certified teacher
· Interpret for an IEP meeting in which he/she is participating as a team member

Individuals with Disabilities Education Act
The Individuals with Disabilities Education Act is the law that mandates special education services to students who qualify.  The purpose of the law is to ensure that all students with qualifying disabilities are provided a “free and appropriate public education” (FAPE) that meets their individual needs and prepares them to be productive citizens.  The law was originally written in 1975, but has been amended many times since then. The most recent amendments passed by Congress were in 2004, with the final regulations published in 2006.

The role of the Educational Interpreter/Transliterator is to provide communication services for a deaf or hard of hearing child.  However, the need for this service should be decided by the IEP team, with input from parents and all professionals working with the child.    IDEA Sec. 300.34 (b) (4) (i) reads “Interpreting and transliterating services, when used with respect to children who are deaf or hard of hearing, include oral transliteration services, cued language transliteration services and sign language transliteration and interpreting services, and transcription services, such as communication access real-time translation (CART), C-Print and Typewell and (ii) special interpreting services for children who are deaf-blind.”

 IDEA Section 614 (d) (3) (B) (iv) states:  “Consider the communication needs of the child, and in the case of the child who is deaf or hard of hearing, consider the language and communication needs, opportunities for direct communication with peers and professionals in the child’s language and communication mode, academic level, and full range of needs including opportunities for direct instruction in the child’s language and communication and (v) Consider whether the child requires assistive communication devices and services.”

The IEP team should carefully consider Section 614 when deciding on an Educational Interpreter/Transliterator for a deaf/hard of hearing student. Simply stated, this means the Educational Interpreter/Transliterator who provides communication services for a deaf or hard of hearing child should be proficient not just in sign language, but in that child’s particular mode of communication.

For policy guidance on Deaf Students Education Services provided by the U.S. Sec. of Education. see: http://www.ed.gov/about/offices/list/ocr/docs/ 
Standards for Educational Interpreters/Transliterators

Each state is given the task of developing standards for qualified Educational Interpreters/Transliterators.  The Louisiana Board of Elementary and Secondary Education (BESE) passed state standards in 2001 providing Local Education Agencies (LEAs) with a means to determine qualifications of Educational Interpreters/Transliterators.  The current requirements are incorporated in the LA Standards for State Certification of School Personnel (Bulletin 746), as follows: 
(407. Educational Interpreter

A.  An Educational Interpreter certificate is issued to individuals who provide sign language interpreting services by facilitating communication within an instructional environment via enhanced visual and/or tactile mode between and among deaf/hard of hearing and hearing individuals in situations in which those individuals are unable to communicate with one another using a speech and hearing mode.
B.  This certificate is issued to individuals who have at least a standard high school diploma or a General Equivalency Diploma (GED) and who meet the guidelines outlined in this document.  There are two basic types of certification for Educational Interpreters:  Provisional and Qualified.
C.  Provisional Educational Interpreter Certificate
1. Eligibility Requirements:  Issued to applicants who fulfill one of the following:

a. Complete an accredited Interpreter preparation program with a minimum of a certificate of completion;

b. Hold certification as a sign language interpreter/transliterator by a national or state organization or certifying body;

c. Achieve an advanced level or higher as measured by the Sign Language Proficiency Interview (SLPI) or Sign Communication Proficiency Interview (SCPI) or

d. Pass the Pre-Hiring screening of the Educational Interpreter Performance Assessment (EIPA).

2. Renewal Guidelines

a. The Provisional Educational Interpreter certificate is valid for one year, may be renewed annually at the request of the Louisiana employing authority, and can be held for a maximum of three years.

b. This certificate is renewable upon completion of ten contact hours of professional development annually.  Course credit leading to a Qualified Certificate may be applied toward the ten hours.  These hours shall be accrued beginning with the issuance of the Provisional Educational Interpreter Certificate.

D.  Qualified Educational Interpreter Certificate

1.  Eligibility requirements:  Issued to applicants who fulfill all of the following:
a. Pass the Educational Interpreter Assessment, Written Test;

b. Achieve a level of 3.0 on one of the standardized videotape versions of the Educational Interpreter Performance Assessment:  American Sign Language (ASL), Manually Coded English (MCE), or Pidgin Signed English (PSE) at the Elementary and/or Secondary level.


2. Renewal Guidelines

a. May be renewed every five years at the request of the Louisiana employing authority upon completion of six semester hours of credit or equivalent continuing professional development (90 contact hours).

b. The six hours of credit or 90 equivalent clock hours shall be directly and substantively related to one or more of the permits or certificates held by the applicant or related to the applicant’s professional competency.

c. These hours shall be accrued beginning the date of issuance of the Qualified Educational Interpreter Certificate.

E.  An individual who does not meet the Qualified Certificate requirements may apply for a Provisional Certificate.
AUTHORITY NOTE:  Promulgated in accordance with R.S.  17:6 (A)(10),(11),(15): R.S. 17:7(6); R.S.  17:10; R.S. 17:22(6); R.S. 17:391.1-391.10; R.S. 17:411.  Promulgated by the Board of Elementary and Secondary Education, LR 32 (October, 2006)


(408.  Educational Transliterator

A.  An Educational Transliterator Certificate is issued to individuals who provide Cued Language transliteration services by facilitating communication within an instructional environment via enhanced visual and/or tactile mode between and among deaf/hard of hearing and hearing individuals in situations in which those individuals are unable to communicate with one another using a speech and hearing mode.

B.  This certificate is issued to individuals who have at least a standard high school diploma or a General Equivalency Diploma (GED) and who meet the guidelines outlined in this document.  There are two basic types of certification for Educational Transliterators:  Provisional and Qualified.

C.  Provisional Educational Transliterator Certificate


1. Eligibility Requirements:  Issued to applicants who fulfill one of the following:

a. Hold certification as a Cued Speech Transliterator from a national or state recognized organization or certifying body; or
b. Pass the Cued American English Competency Screening.


2. Renewal Guidelines

a. The Provisional Educational Transliterator Certificate is valid for one year, should  be renewed annually at the request of the Louisiana employing authority, and can be held for a maximum of three years.

b. This certificate is renewable upon completion of ten contact hours of professional development annually.  Course credit leading to a Qualified Educational Transliterator Certificate may be applied toward the ten hours.  These hours shall be accrued beginning with the issuance of the Provisional Educational Transliterator Certificate.

D.  Qualified Educational Transliterator Certificate


1. Eligibility requirements:  Issued to applicants who fulfill the following:

a. Pass the Cued Language Transliterator State Level Performance Assessment; or attain a level of 3.5 on the Educational Interpreter Performance Assessment – Cued Speech (EIPA-CS); and
b. Pass the Cued Language Transliterator State Level Written Assessment.


2. Renewal Guidelines

a. Must be renewed every five years at the request of the Louisiana employing authority with documentation of six semester hours of credit or equivalent continuing professional development (90 contact hours);

b. The six hours of credit or 90 equivalent clock hours shall be directly and substantively related to one or more of the permits or certificates held by the applicant or related to the applicant’s professional competency.

c. These hours shall be accrued beginning the date of issuance of the Qualified Educational Transliterator Certificate.

E. An individual who does not meet Qualified Educational Transliterator Certificate requirements should apply for a provisional certificate.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17.6 (A)(10), (11), (15); R.S. 17:7(6); R.S. 17:10; R.S. 17:22(6); R.S. 17:391.1-391.10; R.S. 17:411.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:  (October, 2006)

Educational Interpreter Hiring Procedures
Each Local Educational Agency must assure that each Deaf/Hard of Hearing student is provided with qualified/certified Educational Interpreters/Transliterators. The application packet for ancillary certification can be found on the Department’s web page under “Teachers/Certification” at http://www.louisianaschools.net/lde/uploads/11365.doc. 

Provisional Certificate

Each applicant for the position of Educational Interpreter who does not meet the Qualified Educational Interpreter Certificate requirements should apply for a provisional certificate. The provisional certificate is issued to applicants who fulfill one of the following:
· Complete an accredited interpreter preparation program

· Hold certification as a sign language interpreter/transliterator by a national or state organization or certifying body

· Achieve an advanced level or higher on the Sign Language Proficiency Interview (SLPI) or Sign Communication Proficiency Interview (SCPI)

· Pass the Pre-Hiring Screening of the Educational Interpreter Performance Assessment.

The Pre-Hire screening of the EIPA is designed to give the school system a rapid assessment of an applicant’s skill and is not intended to take the place of a full EIPA assessment. Applicants should not be hired before the Pre-Hire Screening is completed and a rating is received.  The results of this instrument give the LEA an indication of the skills of the applicant and whether or not he/she is qualified to interpret/transliterate in an educational setting.  Three different ratings may be obtained from the screening:  (1) “Skills are at, or above, minimum” - the system may safely hire the applicant. (2) “Hire-With-Caution” - indicates the interpreter has some good skills, but needs a full EIPA assessment to determine minimum skills. (3)”Hiring not recommended “- the applicant could not meet minimum standards.

School systems may contact the EIPA Diagnostic Center to request testing materials.  Materials are shipped overnight, with instructions for administering.  Upon receipt of the applicant’s screening tape, the EIPA Diagnostic Center will provide results within 72 hours. There is a fee for this service. Information on the Pre-Hire screening can be found at: http://www.classroominterpreting.org/EIPA/prehire/index.asp 
To arrange for a Pre-Hire Screening, school systems may contact:
Christine Grassmeyer
EIPA Diagnostic Center

Boys Town National Research Hospital

555 North 30th Street

Omaha, NE 68131

(402) 452-5039
christine.grassmeyer@boystown.org
The provisional certificate must be renewed annually. It is renewable with documentation of ten contact hours of professional development. The certificate can be held for a maximum of three years.
Qualified Interpreter Certificate
The application for the Qualified Interpreter Certificate is located on the Department’s web page at http://www.louisianaschools.net/lde/uploads/11365.doc.

If the applicant has passed the EIPA written test and scored at least 3.0 on the standardized videotaped version of the EIPA, he/she may be hired and must apply for a Qualified Interpreter Certificate. This certificate must be renewed every 5 years with documentation of the completion of 6 hours of credit or 90 contact hours of professional development during the 5-year period.
NOTE:  A family member should never be hired to interpret for a Deaf/Hard of Hearing student, regardless of certification or qualification.

Other considerations

It is highly recommended that interpreters/transliterators
· Pursue a college degree in interpreting or related field

· Have a knowledge of child development

· Be able to communicate effectively and fluently in English

· Have prior experience in educational interpreting

· Receive feedback through several levels of the EIPA (Elementary and Secondary, SEE, PSE and/or ASL)
Applicants for the position of Educational Interpreter should be interviewed by a team of individuals skilled in sign language or Cued Speech and knowledgeable of the roles and responsibilities of educational interpreters.  Suggested team members include:


A certified Educational Interpreter

A teacher of Deaf/Hard of Hearing students

A Lead Interpreter or coordinator

An administrator or designee

A Deaf individual



A parent

A regular and special education teacher
An outside consultant familiar with educational interpreting

Educational Transliterator Hiring Procedures
The candidate for an educational transliterator certificate follows the same procedures as those for the Educational Interpreter Certificate. There are two types of certification for Educational Transliterators: Provisional and Qualified. 

Provisional Certification

Each applicant for the position of Educational Transliterator who does not meet the Qualified Educational Transliterator Certificate requirements should apply for a provisional certificate. The provisional certificate is issued to applicants who fulfill one of the following:
· Hold certification as a Cued Speech Transliterator from a national or state recognized organization or certifying body; or

· Pass  the Cued American English Competency Screening

School systems may contact the Testing, Evaluation, Certification Unit (TECUnit) for information on the Screening Competency assessment at the following:
	Shellie Burrow

6567 South Cedar Creek Circle

Salt Lake City, UT 84118

800-523-0964

Shellie.burrow@wasatch.edu 

Cuetah@gmail.com
	Or TECUnit

PO BOX 41

Heber City, UT 84032

800-523-0964

into@tecunit.org
http://www.tecunit.org


Qualified Transliterator Certification

The application for the Qualified Interpreter Certificate is located on the Department’s web page at http://www.louisianaschools.net/lde/uploads/11365.doc.

The qualifications for obtaining this certificate are:
· Pass the Cued Language Transliterator State Level Performance Assessment; or

· Attain a level of 3.5 on the Educational Interpreter Performance Assessment –Cued Speech (EIPA-CS); and

· Pass the Cued Language Transliterator State Level Written Test

Renewal Guidelines

This certificate must be renewed every five years at the request of a Louisiana employing authority, The application must include documentation that the transliterator completed six hours of credit or 90 equivalent clock hours of professional development related to interpreting/transliterating.
General Job Descriptions

It is the responsibility of each Local Educational Agency to develop a job description that meets the requirements of its particular system.  The guidelines included in this handbook are provided to give assistance in framing a job description that would be appropriate for an Educational Interpreter or Transliterator.

The job description should include, but not be limited to, the following:
· Provide the related services of interpreting and/or transliterating according to specifications in the student’s Individualized Education Plan

· Demonstrate professionalism in all areas by following the Guidelines of Professional Conduct for Educational Interpreters (See Appendix)

· Use planning time to prepare for lectures, videotapes, etc. as necessary for the successful interpreting and/or transliterating of academic content
· Provide input in the IEP development/review that pertains to the Deaf/Hard of Hearing student’s use of interpreting/transliterating services

· Follow school/system policies

· Attend in-service programs and staff meeting as they relate to general information issues that deal specifically with the educational setting or Interpreter/Transliterator development

· Educate school personnel about the use of interpreters in the classroom and general information that may apply to the interpreting situation

The primary responsibility of an Educational Interpreter/Transliterator is to interpret/tranliterate. This should take priorty over any other demands.
Interpreting/transliterating may take place in a variety of settings other than the classroom: for example, assemblies, field trips, club meeting, IEP meetings (not for their own student), after school activities, and athletic events. 
Interpreter/Transliterators are NOT Paraprofessionals and should not be viewed as such. According to the Individuals with Disabilities Educational Act (IDEA), Interpreters/Transliterators are Related Service Personnel and should be considered an integral part of the Deaf/Hard of Hearing student’s IEP team.
Duties which are inappropriate are: copying and filing, bus driving, monitoring study hall or classrooms, administering tests, substitute teaching and duty responsibilities that interfere with the Deaf/Hard of Hearing student’s need for an interpreter/transliterator. Tutoring by an interpreter/transliterator should be done only under the supervision of a classroom teacher.

Other Considerations

· Compensate for working after school hours

· Develop a plan for the interpreter/transliterator when the student is absent

· Designate an individual to act as coordinator of all interpreters/transliterators

· Require yearly Professional Development Plans
· Require yearly personnel evaluations, including skills assessment
· Provide a method of tracking required contact hours

· Develop salary schedules based on certification, education, and experience

Job descriptions, salary and parish expectations should be discussed at the time an Interpreter or Transliterator is hired.

The Educational Interpreter Performance Assessment (EIPA):
An Overview
“The Educational Interpreter Performance Assessment (EIPA) is a tool designed to evaluate the voice-to-sign and sign-to-voice interpreting skills of interpreters who work in the elementary through secondary classroom using videotape stimulus materials and a procedure that includes a comprehensive rating system.”
  The test was developed by Brenda Schick, Ph.D. and Kevin Williams, M.S., C.I./C.T. to standardize the assessment of educational interpreters.

In an effort to ensure that deaf/hard of hearing students were provided with qualified/certified Educational Interpreters, the Louisiana Board of Elementary and Secondary Education adopted this instrument in its certification standards.  As a result, anyone applying to interpret in any Louisiana school system must meet qualifications to obtain an Ancillary Certificate. 

The EIPA performance assessment is divided into four major domains:
I. Voice To Sign Production

II. Sign to Voice Production

III. Vocabulary

IV. Overall Factors

The test is designed to evaluate interpreting skills in various modes of communication and grade levels.   The interpreter may choose the mode of his/her  particular assessment.  The modes are American Sign Language (ASL), Pidgin Signed English (PSE), or Manually Coded English (MCE). Candidates may choose one mode and one level (secondary or elementary) in which to be assessed.

Interpreters are given a score ranging from 0 (Beginner) to 5 (advanced native-like skills).  Three evaluators’ scores are averaged for each domain, each skill and overall test performance.  

The ratings are:
Level 1.  Beginner- this candidate is not recommended for interpreting in a classroom setting

Level 2.  Advanced Beginner- this candidate is not recommended for interpreting in a classroom setting

Level 3.  Intermediate- this candidate may be hired, but should be supervised and required to attend professional development

Level 4.  Advanced Intermediate- this candidate can convey most of the material presented in a classroom setting, but may have some difficulty with complex topics or rapid turn-taking

Level 5.  Advanced- this candidate is capable of accurately and clearly rendering interactions in a classroom setting

After the test is scored, the interpreter receives a comprehensive report that explains the ratings, points out strengths and weaknesses, and gives suggestions for improving overall interpreting skills.  The report is sent to the individual interpreter and he/she responsible for reporting the score to the school system.  Interpreters may be required to submit a copy of the entire evaluation to the state or local education agency if the agency has paid for the testing. 

For information about the EIPA, contact:

Supervisor

Programs for Students who are Deaf and Hard of Hearing 

Louisiana Department of Education

P.O. Box 9406

Baton Rouge, LA 70804-9064

Phone: 225-342-3661
Fax: 225-342-3281
This information was taken from the website developed by Dr. Brenda Schick and produced by the Boys Town National Research Hospital.  http://www.classroominterpreting.org/home.asp
Roles and Responsibilities: Administrators
The role of an administrator is to ensure that the deaf or hard of hearing student is given the same opportunity to succeed, both academically and socially, as his/her hearing peers.  To do this, the administrator must make sure that those professionals working with deaf/hard of hearing students are performing their responsibilities in a manner that fosters this objective. This section offers assistance in defining the responsibilities of the administrator as they apply to Educational Interpreters or Transliterators.

 Responsibilities 

· Monitor and encourage professional development in areas related to job responsibilities

· Ensure that the interpreter/transliterator is provided with teacher editions of textbooks, course outlines, teacher lesson plans and any other subject related materials

· Provide a preparation/planning time so that interpreters/transliterators can review lecture notes, lab procedures, video tapes, etc. that might be used in the teacher’s classroom presentation

· Make certain the interpreter/transliterator has created a professional development plan and monitors progress

· Be knowledgeable of the EIPA Guidelines of Professional Conduct for Educational Interpreters (See Appendix)
· Provide a method of supervision and evaluation of the interpreter/transliterator.  This may require an outside source who is knowledgeable of the role and responsibilities of an interpreter/transliterator
· Consider providing the interpreter/transliterator with a mailbox, designated work area, and clerical assistance, if needed (copies of class materials are often needed)
· Make sure the school staff is aware of the use of an interpreter/transliterator and can notify him/her of assemblies, guest speakers, club meetings, pep rallies, field trips and other activities where the deaf/hard of hearing students are involved
· Explain school policies regarding dress codes, chain of command, attendance requirements and child abuse reporting procedures, etc.
· Arrange for coverage of a class should the interpreter/transliterator need to meet with his/her mentor

· Establish a policy regarding the use of legally qualified interpreters for any legal situation.  Educational Interpreters/Transliterators are usually not certified as legal interpreters. 
Roles and Responsibilities: Teachers

The role of the teacher is to provide a safe classroom environment and instruction appropriate to the level of the students.  

Responsibilities

· Provide classroom management.
· If possible, meet with the interpreter/transliterator and student before the first day of classes to discuss communication needs, roles and responsibilities.
· Introduce the interpreter/transliterator to the class and allow time for him/her to explain the role of the educational interpreter/transliterator.

· Provide space for the interpreter/transliterator to sit or stand, realizing that he/she may need to move about the classroom so that the deaf/hard of hearing student can have visual contact with the teacher and the interpreter/transliterator.

· Direct conversation and questions directly to the deaf/hard of hearing student, not the interpreter/transliterator.

· Prior to the class, provide the interpreter/transliterator with lesson plans, texts, and materials to be used in the classroom.

· Meet with the interpreter/transliterator to discuss key vocabulary and important facts that the student must know. It is helpful if the student is given a copy of key vocabulary and notes ahead of time.

· Recognize that interpreting/transliterating involves “processing time.”   Give the deaf/hard of hearing student time to process a response. Also, ask students to speak one-at-a-time and raise their hands to be recognized, so the interpreter/transliterator can indicate who is speaking and follow the discussion for the deaf/hard of hearing student.

· Teaching, grading papers, and testing are all teacher responsibilities, not the responsibilities of the interpreter/transliterator.

· Understand that it may be necessary for the student and the interpreter/transliterator to speak briefly to each other during class time.  However, they should not hold private conversations.

· Be aware that the interpreter/transliterator will voice what the deaf/hard of hearing student signs or cues.  It is not the interpreter speaking, but the student.

· If there is a need to see the deaf/hard of hearing student after class with the interpreter or transliterator, make sure the interpreter/transliterator does not have another assignment.
· Consider using videos, films, or DVDs that are captioned. Many are free through the U.S. Department of Education-funded Captioned Media Program.  You can find more information on Captioned Media at:  www.DCMP.org
· Be familiar with the responsibilities of the interpreter/transliterator and the Guidelines of Professional Conduct for Educational Interpreters. (see  Appendix)
· Realize that the interpreter/transliterator is a professional partner in the education of the deaf/hard of hearing student. Keep an open line of communication between you and the interpreter/transliterator, so that if problems arise, they can be quickly resolved.

Roles and Responsibilities:
Educational Interpreters/Transliterators

The primary role of an interpreter/transliterator is to facilitate communication between the deaf/hard of hearing students and non-signing members of the school, including teachers and other students. The interpreter/transliterator provides opportunities for the deaf/hard of hearing students to be fully included in both academic and social activities of the school.  
Responsibilities

· Assist students and school personnel in understanding the role and responsibilities of the interpreter/transliterator.

· On the first day of class, give a short explanation of what interpreters/transliterators do, and how the deaf/hard of hearing student utilizes them. Be sensitive to the feelings of the deaf/hard of hearing students when talking with the class.

· Work with the teacher to ensure that the deaf/hard of hearing student is fully included in classroom activities.  If necessary, remind the teacher and student to communicate directly with each other.
· Discuss seating arrangements, positioning of the interpreter/transliterator, lighting and effects of visual distractions on the student, so that the student has a clear view of both the teacher and the interpreter/transliterator at all times.  In many situations, the student should have visual access to other students in the classroom, as well.
· Discuss with the teacher the difficulty of watching an interpreter/transliterator and taking notes in class.  The teacher may assign a note-taker for the deaf/hard of hearing student.  It is not appropriate for the interpreter to take notes for the student.

· Interpret/transliterate all class lectures, discussions, demonstrations, video/audio tapes, announcements and conversations occurring in the classroom. Anything that can be heard in the classroom should be interpreted/transliterated for the deaf/hard of hearing student.

· Before an assignment, obtain copies of the teacher edition of textbooks, teacher lesson plans, audio or videotapes or any other materials that will be used in the teacher’s class presentation.

· Review all materials before the assignments and, if clarification is needed, discuss with the teacher before class.

· Interpret/transliterate the content of the class in the mode of communication and language level of the student. 

· Repeat, rephrase, or clarify information given by the teacher.  However, it is imperative to convey the exact meaning/intent of the teacher’s lesson.  Key vocabulary should be stressed in such a way that the student is aware of its significance. Familiarize the teacher with the student’s mode of communication and language level.
· Accurately voice the student’s responses, questions, and comments.

· Ask for clarification if the speaker is not understood.  If the speaker is speaking too rapidly, ask him/her to slow down, so the information can be correctly interpreted/transliterated.

· Ensure that the teacher communicates directly with the student.

· As a related service provider, participate in the student’s IEP meeting and be prepared to discuss any issues related to communication and the use of an interpreter/transliterator.

· Provide tutoring services only if supervised by a classroom teacher.

· Discuss test-taking strategies with the classroom teacher.  The interpreter/transliterator is only allowed to facilitate test taking by interpreting/transliterating the language in the test in such a way that answers are not given to the student.

· Establish a professional relationship with the student and encourage the student to develop self-advocacy skills.

· Keep all information concerning the student confidential.  Interpreters/transliterators are, of course, allowed to discuss student information with appropriate school personnel. Communication outside of the classroom is not considered confidential.

· Report any incident that may cause danger to others. Inform the deaf/hard of hearing student that any illegal conversation concerning drugs, weapons or alcohol will be reported to the administration. Report any incidents such as bullying or sexual harassment. 

· Follow school policies ensuring the safety of all students in the classroom.  An interpreter/transliterator should not be left in charge of any classroom. Discipline is only an appropriate responsibility as the interpreter/transliterator is an additional adult in the classroom.
· Remain in the classroom for the entire class time.  Any “down time” should be used to prepare for the next assignment.
· Notify the teacher of anticipated absences in a timely manner.  Follow school policy for reporting illnesses.
· Follow the EIPA Guidelines of Professional Conduct for Educational Interpreters found in the Appendix,
Roles and Responsibilities:  Students

The role of deaf/hard of hearing students is no different from that of their hearing peers: to develop academic, social, and emotional skills that will prepare them for success as adults.   As deaf/hard of hearing students mature and become accustomed to using an interpreter/transliterator, they should be encouraged to become more independent in expressing their needs concerning interpreting or transliterating situations. Some of the responsibilities listed below will not apply to young children who are just beginning to use an interpreter/transliterator.  In this case, the teacher and interpreter/transliterator can work together to provide appropriate classroom accommodations.

Responsibilities
· Report to class on time with all the appropriate materials. The interpreter/transliterator is not responsible for providing supplies.
· Notify the school or interpreter/transliterator of absences.
· Let the interpreter/transliterator know if there is difficulty in seeing clearly or if the lighting is inadequate. The student should ask the interpreter to move to a more convenient place.
· Participate in class discussions, complete assignments and homework.
· Keep a calendar/planner for homework assignments, test dates and any other important information concerning school activities.   

· Pay attention to the interpreter and teacher.  Ask the teacher, not the interpreter/transliterator, to repeat something that is missed due to not paying attention.
· Address the teacher directly, concerning comments or questions. 

· Do not have conversations with the interpreter/transliterator during class time.
· Ask the teacher to repeat information missed or that needs to be explained in more detail.
· Request assistance from the interpreter/transliterator if there is a need to speak with the teacher or classmates.
· Inform the interpreter/transliterator for needed clarification if there is difficulty in understanding a sign or a cue.
· Ask for assistance in signing/cueing conversations/discussions that occur anywhere in the school environment.
· Be informed of individual rights of deaf/hard of hearing students.
Inverted Pyramids of Responsibility
(Dennis M. Davino, M.A., L.M.F.T., Orange County Department of Education 1998)
This model provides a visual representation of the student’s increasing independence. As the student learns to be a good consumer of support services, the responsibilities of the educational interpreter change. For example, the interpreter in kindergarten should sit approximately three feet from the student and may share responsibilities with the teacher for keeping the student on task. Conversely, the interpreter in the high school setting sits or stands close to the teacher and assumes no responsibility for the student staying on task. This is most smoothly accomplished if the process is gradual, consistent and powered by the team approach.
EDUCATIONAL INTERPRETER’S RESPONSIBILITY

PRE-SCHOOL/ELEMENTARY

SECONDARY


POST-SECONDARY


STUDENT’S RESPONSIBILITY
Appendix

TERMINOLOGY 
Accommodations – changes in the learning environment that make it possible for deaf/hard of hearing students to have the same opportunity to learn as their hearing peers

Acuity – keenness or sharpness of hearing

Adventitious deafness – deafness which occurs after birth

American Sign Language (ASL) - a distinct visual-gestural language with its own grammar and syntax

American Society of Deaf Children (ASDC) – a non-profit group advocating rights and education for deaf children

Audism – an attitude of superiority concerning one’s hearing status

Bilateral hearing loss – hearing loss affecting both ears

Central loss – a form of sensorineural hearing loss caused by damage to the auditory pathways; sounds may be heard at normal levels, but quality is so poor that speech is not understood

Certificate of Interpretation (CI) – professional certification awarded by the Registry of Interpreters for the Deaf that demonstrates competency in the ability to interpret between American Sign Language and English

Certificate of Transliteration (CT) – professional certification awarded by the Registry of Interpreters for the Deaf that demonstrates competency in the ability to translate between modes
Classifiers – specific set of signs that serve as iconic and arbitrary representations of nouns, nouns in motion, and descriptors

Closed captioning – printed text of the spoken words on a TV, movie screen or DVD 

Cochlear implant – a device implanted in the head to aid in auditory processing

Code of Professional Conduct – a set of guidelines which directs the professional interaction of Educational Interpreters/Transliterators 

Conceptually Accurate Signed English (CASE) – a signed English form presented in a format that clearly identifies the concepts presented

Conductive loss – a hearing loss occurring in the middle ear

Congenital deafness – deafness occurring before birth

Contact varieties – a mixture of languages resulting in a pidgin form of signs

Cued language transliterator – a person who uses a set of standard cues to represent language

Cued Speech – a system of handshapes and placement which when combined with information from the mouth and face render English as a visual language 

Culturally deaf – a person who subscribes to the unique cultural norms, values and traditions of the group 

Deafness - inability to hear at a normal decibel level

Deaf / deaf - Deaf refers to an individual who chooses to function as a member of the Deaf culture, as opposed to “deaf,” which is a general term referring to a person who does not share the pride, solidarity, or form of communication of the Deaf Community

Decibel (dB) - a unit of relative loudness: the decibel scale runs from zero for the least perceptible sound to 130 for sound that causes pain

Discourse mapping (analysis) - taking a message and framing it in an appropriate form so that a clear interpretation can be presented

Discourse style - refers to how language is presented
Educational Interpreter Performance Evaluation (EIPA) – a standardized test which assesses an Educational Interpreter’s skills

EIPA Written Test – a comprehensive test that evaluates an interpreter’s understanding of information that is critical to working with children in an educational setting

Fingerspelling – a part of sign language communication using handshapes to represent the spelling of words

FM system – a hearing aid system that allows a teacher using a special microphone to transmit her/his voice directly into the hearing aid of a student

Free Appropriate Public Education (FAPE) – The intent behind IDEA –insuring that every child is given an opportunity to an education that meets his/her needs

Gallaudet University – located in Washington, D.C., Gallaudet is the only liberal arts university devoted solely to the education of deaf students

Hard of hearing – a term referring to an individual who has a mild to moderate hearing loss

Hearing impaired – a formal term used in education to refer to a group of children who have some degree of hearing loss.  The term is not widely accepted by Deaf individuals.  They prefer to be referred to as Deaf or Hard of Hearing.
Hearing loss – a measurable reduction of the ability to hear or distinguish sounds, especially of a specific frequency

Individual Education Plan (IEP) – a plan of education devised by a team of professionals for an individual child with a disability 

Individual Family Service Plan (IFSP) – a plan which documents the early intervention process for a child with disabilities and his/her family

Individuals With Disabilities Education Act (IDEA) – a law ensuring children with disabilities are provided an appropriate education
Intermediary Interpreter – an interpreter who facilitates communication between a deaf person and another interpreter

Interpreter – a person who takes one language and changes it to another language, keeping the essential meaning (for example, spoken English to ASL) 

Linguistic expansion – extending the implied or understood meaning in a discourse

Listening device – any device used to enhance hearing

Loop system – a system using a magnetic signal to send sound directly to a student’s hearing aid.  The system “loops” the classroom, enabling the student with a specific kind of aid to pick up the sounds in the room

Manually coded English (MCE) – a number of signing systems used to represent the English language

Mentor – a qualified Educational Interpreter/Transliterator serving as a guide or teacher for another Educational Interpreter/Transliterator

Mixed loss – hearing loss with both a sensorineural and conductive component

Mode – the means by which a deaf/hard of hearing child communicates

Modification – a change in the actual content of information presented, so that a deaf/hard of hearing student receives an equal opportunity to learn 

Non-manual behavior – a set of facial expressions or physical behavior used in American Sign Language to convey linguistic meaning.  Without these behaviors, the language is not complete
Oral interpreter – an interpreter who listens to a teacher, then renders words in a form that the deaf student can speech-read.  
Paralinguistic – use of a manner of speaking to communicate particular meanings.  This might include voice tone, gestures, size of signs, etc.

Pidgin Sign English (PSE) – a term used to signify a blending of ASL signs and English word order. Often used between deaf and hearing individuals

Pragmatics – how language is used

Process lag time –the time used by an interpreter to analyze one language and make decisions on how to render the concepts in another language. (ex: English to ASL)

Processing – the mental activity involved in listening to one language and accurately rendering the concepts in another language

Progressive loss   a hearing loss that continues to deteriorate over time

Prosody – the rhythm of language – intonation, stress, etc. that help the listener understand the meaning of conversation

Register – the variations in language that make it formal or informal

Registry of Interpreters for the Deaf (RID) – the national organization charged with fostering growth in all interpreters

Related service – a term for a service that a disabled child needs to benefit from education

Repetitive motion syndrome – a syndrome affecting individuals who perform certain jobs requiring repeated motion or similar movements

Residual hearing – that portion of usable hearing that a deaf/hard of hearing child possesses

Rochester Method – a code for English using fingerspelling and the sign “and” to convey a spoken message

Seeing Essential English (SEE 1) – a manual code for English in which each syllable is signed

Sensorineural loss – a hearing loss affecting the VIIIth cranial nerve, the middle ear or central processing centers of the brain

Sign language – a form of manual communication combined with facial expressions, handshapes, and lip movements to express intent

Sign Supported Speech -- any sign method used to support speech reading

Signed English –a sign language using English word order to convey a speaker’s message.  Signed English combines some invented initialized signs with ASL signs

Signing Exact English (SEE 2) – a manual code for English which combines some SEE1 signs, some initialized signs for English words, and some ASL signs

Sign-to-voice interpreting – rendering of ASL or other manual systems into spoken auditory language

Size and Shape Specifiers (SASSes) – an arbitrary set of handshapes that designate the size and shape of objects

Source Language – the language of the original message from which interpretation occurs

Supplementary aids and services – assistance provided to students in the form of devices or personnel

Target language – the goal language into which one interprets

Transliterator – an individual who translates English between an auditory and signed form 

TTY – (Teletypewriter) – a telecommunication device for the deaf/hard of hearing student.  It is a means of telephone access to the deaf

Unilateral loss – a hearing loss affecting only one ear

Voice-to-sign interpreting – part of the interpretation process where the auditory presentation is changed into a manual form of communication

EIPA Guidelines for Professional Conduct

As with any profession, especially one that involves students, there are certain ethical standards educational interpreters must abide by. Ethical standards guide decision making and appropriate professional behavior in interpreting and in the school environment. 

Two leading national organizations that have guided in the development of the field of sign language/English interpreting today are the Registry for Interpreters of the Deaf (RID) and the National Association of the Deaf (NAD). 

The Code of Ethics developed by RID, Inc. is a vital reference tool when working in adult-to-adult interpreted settings. However, this code is not in compliance with educational laws and practices in public school settings. Therefore, The EIPA Guidelines for Professional Conduct, focusing on the K-12 educational setting and the goals of this setting, were created. These guidelines, in brief form, are as follows: 

· When interpreting, communication regarding the interpreting process shall remain between the student and the interpreter.  Communication regarding content knowledge should be conveyed to the teacher. 

· Interpreters must maintain confidentiality about issues surrounding interpreting for a student.  In general, information can be shared freely with the student’s educational team. For example, interpreters may discuss aspects of interpreting with the educational team, such as the role of the interpreter, classroom logistics, the student’s comprehension of language, communication style and mode, managing new vocabulary, and visual aspects of the classroom. 

· Communication between the interpreter and student of a personal nature may need to be shared with district administration, such as discussion of abuse, suicide, drug use, weapons, threats, etc.  It is important for the educational interpreter to be fully aware of district policy and to inform the student of his or her responsibility to share information of this type with administration. 

· Ethical fitness requires the ability to recognize moral challenges and respond with deliberation, an understanding of the difference between right and wrong, and the ability to make a decision regarding it.  

· Interpreters must be prepared to share information regarding the role and function of interpreters in their classrooms with general education teachers. 

· Educational programs have standards for staff behavior which apply to all professionals within the educational setting, including interpreters. 

· Interpreters should not teach formal sign language classes, unless they have specialized training. 

· Participation in the activities of professional interpreting organizations benefits the interpreter’s professional development. 

· Interpreters should dress in a professional manner appropriate to the educational setting. 
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Cued Language Transliterator Code of Conduct 
1989 Fleetwood Metzger
A cued language transliterator shall:
Facilitate communication between deaf/hard-of-hearing cued language consumers and hearing consumers 

Provide sound-based environmental information to deaf/hard-of-hearing consumers of cued language. 

Provide appropriate training to deaf/hard-of-hearing consumers to allow for proper transliterator utilization. 

Provide hearing consumers with appropriate demonstration/ explanation of the transliterator role. 

Demonstrate and implement ongoing reverence for the preservation and promotion of complete and equal access. 

Promote the progression of events as if circumstances do not necessitate transliterator presence

Adhere to the ethical standards of transliterating for deaf/hard-of-hearing consumers.

Support the profession of cued language transliteration by striving to improve related skills and knowledge and the application thereof. 
COMMUNICATION TIPS FOR DEAF AND HARD OF HEARING CHILDREN IN THE CLASSROOM

Classrooms often move at a fast pace.  Making sure that the deaf or hard of hearing child has access to everything that is going on will be of the utmost importance.  Here are some considerations that may help facilitate communication in the classroom.  Many of these strategies, which make the classroom a more visual environment, will be helpful for all of the children in the classroom.

For all deaf or hard of hearing students

· The student should have a clear view of the faces of the teacher and the other students

· Do not seat the student facing bright lights or windows where a glare or strong backlighting will make it difficult to see the faces of others

· Remember that the best place for a deaf or hard of hearing student may change with the teaching situation.  Make sure the student feels free to move about the room for ease of communication.

· Don’t start speaking until the students can see your face.

For students depending on spoken language communication

· When possible, seat the student close to the teacher’s desk for the best listening and viewing advantage.

· Do not exaggerate mouth movements or shout.  This may cause distortion of the message through the hearing aid and cause greater difficulty for the student.

· If communication breakdowns occur, try repair strategies, such as rephrasing the message, saying it at a slower pace, or writing the message, when appropriate.

For students depending on visual communication

· Try to remove “visual noise” (visual interference) from communication situations (i.e.: bottle on table, door open, paper in hand while signing, jewelry of signer, overhead projector in the way)

· When a sign language interpreter is being used in the classroom, make sure the interpreter has an opportunity to complete the message before moving on to the next point.
“DOs” that will help deaf or hard of hearing students

· DO use as many visual aids as possible.  Use written instructions and summaries, and write key words and concepts on the blackboard. Utilize captioned films when possible.

· DO use attention-getting techniques when they are needed:  touch the student lightly on the shoulder, wave your hands, or flash the lights in the classroom.

· DO set up a buddy system to help deaf or hard of hearing students with note taking, clarifying assignments, etc.

· DO ask questions and spend individual time with deaf or hard of hearing students periodically to make sure they are following the instructions.

“DON’Ts” to Keep in Mind

· DON’T change the topic of conversation quickly without letting the deaf or hard of hearing students know that the topic has changed.
· DON’T talk with your back to the class, your face obstructed by a book, or with a pencil in your mouth.
· DON’T call attention to misunderstandings or speech errors in front of the class.  If this becomes a problem, discuss it with the child’s family or other support personnel who may be working with the child.

PROFESSIONAL DEVELOPMENT PLAN

Steps to Developing a Personal Professional Development Plan

You wouldn't dream of walking into a classroom without any idea what you want to accomplish. Why treat your own learning any differently? A plan with explicit goals provides structure for your learning. Use the following steps and the planning template to develop your personal professional development plan 

Step 1: Find out if your district has a planning format and/or requirements that you should follow. 

Some states and districts have specific professional development plan requirements. Before you use the planning template or guidelines below, find out what your specific requirements are. 

• Are your goals clear? 

• Have you used data to determine your goals? 

Step 2: Review the components of good professional development. 

• Good professional development addresses individual needs to improve practice, but it balances those needs with the needs of the students, school and district. 

• It focuses on improving student learning as the overall goal of professional development, and it connects the educator's individual goals to demonstrated student needs. 

• It reflects school, district, and/or state educational initiatives. 

• It includes reflection as a part of the individual's learning and growth. 

• It includes documentation of the outcomes of the professional development activities. 

• It utilizes the Standards for Staff Development as a guide for developing and implementing personal learning goals. 

Step 3: Ask yourself these questions to clarify your goals and begin planning. 

• What do 1 want all my students to know or do as a result of my teaching? 

• How will I judge the quality of my students' work? 

• How does my practice impact student achievement? 

• Based on data, what do I know about my students' needs? 

• How do my school’s goals and improvement plan impact my goals? 

• How can I improve or strengthen my practice? 

• How can I work with others to address my goals? 

• How will I know I have accomplished my goals? 

• What will I do when my students don't demonstrate mastery? 

• How can I embed the professional development strategies I choose into my classroom day? 

Step 4: Use a template to develop your plan 

Find out what form your school or district requires.

Step 5: Decide on the activities or strategies you will include in your plan to accomplish your goals. 

As you select activities, bear in mind that your plan should not be built around attending one-hour inservices with little or no follow-up. According to research, your professional development should be: focused on student learning, job embedded, continuous and on-going, and include evaluation. 

In addition, research indicates that working with others will enhance your learning and promote lasting improvement and change in your school. 

A few of the many activities or strategies that you might consider: 

• Get involved in lesson study 

• Examine student work 

• Conduct action research 
• Find a mentor or be a mentor

• Do professional reading 

• Keep a log or journal 

• Get involved with a professional organization 

• Learn to use new technology 

Step 6: Evaluate your plan 

Even if you do not have to submit your plan to a committee or administrator, ask yourself the following questions: 

• Do the goals and the plan reflect your needs, as well as your students', the school's and the district's? 

• Does your plan reflect new learning and growth, not just time and effort? 

• Does your plan reflect how student achievement will be enhanced? 

• Do you include collaborative activities in your plan? 

• Does your plan include reflection on the outcomes and appropriate adjustments? 

• Have you included methods of assessment? 

• Have you identified evidence that you will gather? 

Step 7: Reflect early and often 

Don't wait until you're finished with the activities included in your plan to reflect on how you are doing. Consider keeping a log or journal, finding another teacher to act as a reflective partner, or participating in an online discussion group. 

Step 8: Create a portfolio of your accomplishments

Whether a portfolio is required by your school or not, you will personally benefit from collecting evidence of the activities that you've undertaken. Your portfolio should be organized, clearly connected to your plan, include your best materials, and include a reflective piece that articulates your learning. 

Adapted from the Colorado Dept. of Educ. Interpreter Handbook

SUGGESTED PORTFOLIOS FOR EDUCATIONAL INTERPRETERS/CUED LANGUAGE TRANSLITERATORS
Purpose:  A portfolio is an organized, goal-driven documentation of professional growth and achieved competence in an Educational Interpreter’s/Cued Language Transliterator’s academic discipline.  A professional portfolio reflects the individual’s goals, growth, achievements, professional attributes, and examples of work.  It is an excellent marketing technique that enhances an individual’s professional image and shows his or her level of skill development, knowledge and expertise in the area of interpreting, language and culture.
An Educational Interpreter’s/Cued Language Transliterator’s portfolio should provide summative evidence of effectiveness as an Interpreter /Cued Language Transliterator, insight into strengths and areas for development and a commitment to professional development as a strong part of professional life.
To begin a portfolio, the following steps are encouraged:

· Identify the overall purpose, goals and criteria the portfolio is designed to evidence.

· Identify the physical materials and resources that are available for demonstrating or evidencing competencies and knowledge.

· Identify the process of evaluating competence and knowledge.

Portfolio artifacts and attestations should include the following categories.  Contents of portfolios are intended to be documents that can be short term or long term.  Interpreters with credentials would be expected to document their ongoing assessments, evaluations and professional development:
1. Professional Evaluations (Assessments) – These documents provide information from a qualified and trained evaluator (preferably certified) or a knowledgeable and trained Deaf professional who can attest to the goals and provide on-going support and feedback. 

2. Education – Interpreters/Cued Language Transliterators should provide proof of completion of high school, any post-secondary degree, Interpreter Training Program or courses related to deafness and interpreting/transliterating and on-line courses.

3. Diagnostic Assessment – Provides a detailed analysis of interpreter’s/transliterator’s work.  This assessment provides information that can be used to show strengths and skill development needs.  An interpreter’s/transliterator’s professional development plan can be based on the information gained from these assessments. 

4. Certification/Classification – Documentation of any standardized testing, including membership card and certification letters.

5. Courses/Continuing Education – Interpreters/transliterators who have taken courses to complete degree requirements or who are taking courses for continuing professional development need to document these courses with official transcripts or certificates of completion. This area would also include proof of contact hours needed for certification requirements.

6. Work Samples – Video or DVD  work samples in the portfolios show completion of goals and evidence of improvement.

7. Letters of Recommendation – These letters should attest to the qualification of the interpreter/transliterator.  Sources for these letters could be professional colleagues, former teachers who are knowledgeable of interpreting/transliterating, Deaf consumers, and fellow interpreters/transliterators or mentors.

8. Professional Organizations – Documentation of proof of membership and active involvement in a professional interpreter/transliterator organization.  Also show participation in committee meeting, advisory boards, etc..

Louisiana’s Deaf Child’s Bill of Rights

Passed June 8, 1993

§1960.  The Deaf Child's Bill of Rights; legislative recognition 

The Louisiana Association of the Deaf and the United States Congress recognize that children who are deaf or hard of hearing have the same rights and potential to become independent and self-actualizing as children who are not hearing impaired.  Therefore the legislature recognizes the Deaf Child's Bill of Rights as follows: 

(1)  Children who are deaf or hard of hearing are entitled to appropriate screening and assessment of hearing and vision capabilities and communication and language needs at the earliest possible age and to the continuation of screening services throughout the educational experience.  

(2)  Children who are deaf or hard of hearing are entitled to early intervention to provide for acquisition of solid language bases developed at the earliest possible age.  

(3)  Children who are deaf or hard of hearing are entitled to their parents' or guardians' full and informed participation in their educational planning.  

(4)  Children who are deaf or hard of hearing are entitled to adult role models who are deaf or hard of hearing.  

(5)  Children who are deaf or hard of hearing are entitled to meet and associate with their peers.  

(6)  Children who are deaf or hard of hearing are entitled to qualified teachers, interpreters, and resource personnel who communicate effectively with each child in that child's mode of communication.  

(7)  Children who are deaf or hard of hearing are entitled to placement best suited to each child's individual needs, including but not limited to social, emotional, and cultural needs, with consideration for the child's age, degree of hearing loss, academic level, mode of communication, style of learning, motivational level, and amount of family support.  

(8)  Children who are deaf or hard of hearing are entitled to individual considerations for free, appropriate education across a full spectrum of educational programs.  

(9)  Children who are deaf or hard of hearing are entitled to full support services provided by qualified professionals in their educational settings.  

(10)  Children who are deaf or hard of hearing are entitled to full access to all programs in their educational settings.  

(11)  Deaf and hard-of-hearing children are entitled to have the public fully informed concerning medical, cultural, and linguistic issues of deafness and hearing loss.  
(12)  Children who are deaf or hard of hearing are entitled, where appropriate, to have deaf and hard-of-hearing adults directly involved in determining the extent, content, and purpose of all programs that affect their education.  

Acts 1993, No. 292, §1.  
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